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PREFACE

Those who can, listen to the voice of the classroom, those who
can’t, listen to their own voice. As Professor M. L. Tickoo points
out rightly, two of the greatest practitioners of our art in this century
—Harold Palmer and Micheal West, ‘listened to the voice of the
classroom and allowed it to inform and influence much of what thev.
Preached and practised most of their lives. With them practice
always prevailed.” We, at the RIE, have monitored the voice of the
classroom for twentyfive yeafs. That has been the source of our
strength; and may be, our weakness, but we believe, that quali-
fies us to pay this centenary t}ibute to Dr. Michael West, the best
Part of whose working life was spent for the promotion of English
language teaching and learning in this country.

India is a laboratory for the study of bilingualism. Dr. West
was the first one study this phenomenan, long bafore langtags con-
tact studies becam e popular. Dr. West’s studies on a wide range of

. topics, his New Method Readers, thé New Method Dictionary and

the General Service List of Words have served the cause eminently
for well over half a century. Dr, West will also be known as a °
Pioneer in readin g research. He knew why the’ Apus and the Abduls
of Bengal could not read and how they could be made to read long

| before the query ‘Why Johnny cannot read’ was raised in the West.

Prophets suffer neglect not only in their own countries, but also
during their own timae. Evérv.' new voice, every new emphasis has
o be differont from what we are used to. Dr. West was different,
in many senses unique. ‘His enthusiasm for his work remained un-
diminished to the end,’ notes an associate who had worked with him

| during his last years.

In the obituary published in the ELT journal (reproduced in this
co"ectiqn) we read Dr. West as saying, ‘| am soon going to a place

\



* teachers alike,

whera no publisher will ever go.’

like to imagine that this great teac
the right place where he has his f
eager children as he can Possibly cope with,

Dr. Makhan Lal Tickoo in his introductory essay has given us a
e importance of Dr. Michael West's work

Perceptive assessment of th

in its historical setting and
The twel

Humble though this c
ration and with great joy

entenary tribute is, it is paid in great admi-
to the memory of Dr. Michael Philip West.

S. VELAYUDHAN

Wherever publishers go, we would
her—researcher—wrter has gone to
avourite classroom with as many

Introducing Michael Philip West

M. L. Tickoo

A. Away from the Mainstream

. . . me-

1. [t has become necessary to begin thl57 ;rtlsc‘:?f ;2d8n23|ect

what polemical note. Mic’h‘_éel West (1 888-19 l) o ot

for the best part of his life because he st.ood sing .\;ﬁ cgs e English

dominant group and movements in applied lingui s and
language teaching of his days, For the same rea

[ i there
even greater neglect for a full decade after his death. Of late

\ interest i ts of what he said and

level of interest in some aspec nat he °
a?:ears 0 ::vsatt 1984), 'This ought to be a hope—inspiring .deve-s
?ol rr(:ngt. but is not entirely so. What in effect may be hap;:vem(;lgh;s
a présurrection based on a miscomprehension of the man an
missjon* :
U727 1'Begin with an exa>mple. In a book iUSZt DUP“Sh.ed. (V\thsf:
1988) we read: "ELT evolved from an applied |mgmst|crs;t :nd
established by the late nineteenth ce’nfu.rv Reft.)tr.mn I\::(\;e!::emoom-
Palmer, West and Hornby, within the British tradition, e o Bloom:
field. F'ries and Lado within the Americ'an. ; F:::s:;:spz;e o BT
is not necessary to question the applued. |T'ag e o T
that deserves a separate scrutiny. , W::t |s°|tmz:;:apnt o 10 ke i

i ili t did n

t Dr. Michael Philip Wes ' . .

::;asre t:::long to the same tradition as those pioneers (including the

! ! others
" ones mentioned above) who professed the reform’ or those e

i i instream of the ‘applied linguistics
::C:It?t?;: s‘so\j:laet:tdc:vn':: tt:ﬁslr.'}l'alfrr‘zm a different tradition andc!;f onc::
in it, he w-o:ked to achieve different aims, used mea:utr:b::u (:h e:;at
means and left behind a legacy which 'stood o.pptl)se
tepresented both the ‘reform’ and the ‘revolution’.

_
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in'Asia of those days,
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West was indeed part of a British tradition but not of ‘the

British school” which stood out for combining “a Jongstanding
concern with language use."* (White, Ibid) If he shared one out-
standing quality fwith Harold Palmer, it was thjs:
different ways the two men listened to the voice of
and allowed it to inform and influence much of what they preached
and practised most of their lives. With them practice always prevai-

led.” In this as in much else, West found himself alienated from the
mainstream of applied linguistics.

in measurably
the classroom

~

ficer in the Indian Education
er trainer, educational admini-
Although he came to ELT with a
rd, he was not a linguist either by
In his early days in particular he in fact

t both Henry Sweet ang Harold Palmer
advocated. For Palmer, as for Sweet, phonetics stood at the base

of good language teaching. For Michael West “’With_phonetics and
pronunciation We are getting i

an Esotericism which uses
grams anpd incantations,
Methqd ‘Trepresented much

3. West began his career as an of
Service and worked in Bengal as teach
Strator and University teacher,
degree from Christ Church, Oxfo
training or by conviction,
stood_opposed to much tha

phonetic signs for jts Cabalistic dia-
“(West 1914) For Palmer the Direct

_ that was good in language-teaching
reform. - For West “|t has become associated with certain rather
Stereotyped oral methods of teaching, which are now recogn
85 very far from being the complete . method of language study for
Which they were originally accepted. "(West 1926). In his view
Such .a method also did more harm than good in two related ways !
ane. it kept the learner *"back in his reading to the Pace at which he

ticall ing practice at g, (West
cially in the circumstances where jt was taught

Units in the school teachi
the active use of the |
the lowest class perm

3

child’s knowledge by inconect_ forms of spegc;h. th (\;\'I]eosrtte; t9;’203)‘1
For Palmer learning to speak a language was by. arw;:ah g to
to learning to read and to write it. And to beg|fn :’ e ot to
read ot write it was as unnatural as ‘"to cycle be f)r: o pé{,éd 0
walk’ (Palmer 1921). For West, reading came firs dathe L
way for the other skills. Reading w.as’ the easiest anwere e it
ral gateway into language acquisitlo.n. And there

rences of both approach and emphasis.

i i ontem-
Michael West was different from most of his emn‘l,c:rrl‘t i::' e
poraries. His best was his own and it sto.od out. ‘ev b
projects (e.g. vocabulary studies and materials wrltlng) .
collaborated with other -EFL practitioners.

Education, Bilingualism and ELT

1. The starting point of West'’s :IteErnatlE:: ;1;1:: ul':gsée::(:or:;:‘:
education in which the Engli .

?; ;Zzusrr::::t:ifn important functions. He found this :yzt;t:cf::::;:
mentally flawed in that it stood for wrong gcfals as vc\’lgd a alooncel
ved means for achieving them. What |nd.|a rfeg ‘e . .ented.
was a system of education that would be pnman.ly. ac.tlon-:rl ; n;
What existed through historical inheritance or !mltatuve vz (:z |<t>h°
adaptation, was a system which, at its best, was .weddg o the
intellect and, at its worst, stood for ‘‘the recall of ideas indep
ently of the demands of action” (West 1914).

What was true of education in general was no le.ss't:it:\eitOf\Nteh:t
policies and practices of (English) language teaching Wi ;ﬁhltil.ingua-
found it rooted in a basic miscomprehens'or‘f‘?'.f .lndlafs ;he ‘diffel"en‘t
iism and therefore of the roles and ’°sp°ns"bl|m?sreoto i'edefine thé
languages in it. His first major task w.as th.eref ot)_ whicht. needéd
place of English in a country (a subcontinent in : y ere entirely diffe-
the language for specific goals and purposes thab-::h ' This redefini-
rent from those that it served in the land .of lt‘s 'd iogy and materi-
tion also formed the basis of the approach, methodo
als which distinguished his work. -
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2. Woast saw mankind divided between countries whose own

Ilarr\‘guage served adequately the main purposes for which man needs
anguage and those others whose language(s) did not. This was
what made an essential differen |

ce bétween -a unilingual country like

fE(;?‘::rrui':f those days and a bilingual country like India. . In the

e o 8 mal Prcentage ofchlgren - “of more merked lingu-
tic + Or of wealth and leisyre’’ i i

their own option ; in the latter e oed a foreion language =2

compelled by hard Necessity to acquire

this average child the leatning of 5 o a second language.” For

reign language became an
""often bought at the cost of

. 3. HoW'riecessary was
weight of this impossible dil
West argued, if the'

it . .
emt:; ;UCh achild to suffer under the
It would bacome unnecessaryr

India being ht ang grn

Serve as anc::lea:f tht:se: Whase languar;,w'edge' There are others

Anetus €s of Jearp; €S have not to

tenguage to perform, this ¢ PN They, theref ot been used °

Serve the ro| Unction, nglish i ore, require a foreld
I India was meant ¢

ge. ,

even the ,(below) average child “is

5

4. Having thus delimited the role of English in the educational
system of India, West showed the great advantages of ‘making” this
understanding the basis of its teaching. He argued that ' 'if a child’s
education is bilingual in its receptive aspect 't;)'ut' ;iniling'ual in lts
expressive aspect, bilingualism is not necessa;il_y ‘a handicap.” In
other words what he stood for was a bilingualism in “which the
child’s mother tongue - an Indian language - would become the
medium of instruction and his second/foreign language would
serve mainly as an additional language. But what preciselv would
be the place’role of English in his kind of ‘receptive’ bilingualism ?

5. Westgave a lot of time and thought to explain his concept and
to work out its implications for the society and the system of educa-
tion. He depended on a number of studies, his own and those of
others, to understand the ways in which the existing system had

failed. He found out thatin aiming too high (e.g. all the four main

skills and every aspect of English) it not only generated unaccept-
ably high educational “wastage’ but also produced little by way of
‘surrender value.” Moreover, in spreading its limited resources too
thin. the system was unable to pay adequate attention to those
aspects that needed it most. He next analysed the. language needs
of the society and how far these were being met through books and
other publications. This showed him that although ‘"the output of a
literary matter’’ in the learner’s mother tongue (Bengali) was ‘‘admi-
rable both as to quality and excellence, the output of - technical and
informative matter’’ was *“meagre in amount-and poor in' quality.
He rightly inferred that the learner’s mother-tongue was not in a
position to serve all the needs of learning and- scholarship, All this
led him to the main conclusion - that English in countries like India
could serve best as the language of science and as the largest
window on to the world of Western scholarship. ' '

6. The next task that West gave himself was to work out
precisely the educational implications of .making English a main
langqage of and for learning. Quoting with approval the views of
the Calcutta University Commission (1917-1919) which was *dis-



‘

posed to think that the educated classes in the various provinces o
India will wish to be bilingual, to use their mother-tongue for those
dear and intimate rhings which form part of ife from infancy upwards
and are the very breath and substance of poetry and of national feeling:
to use English as a means of intercommunication necessary for th?
Maintenance of the unity of India, and of touch, with other countries, |
for mutual exchange ang stimulation of ideas in the sphere of scholar”
Ship and science, and for Promotion of that interprovincial and
international commerce angd industry on which the economic futuré
of India will' largely depend”, he argued against the need “t0
begin the Bengali‘s course in English by a |aborious effort to make |
him pronounce English exactly like an Englishman, averring that

sk

we should be satisfieg *
according to the facilities
Supported the view that -
Necessary part of such E
Above all, he found out t
ability to reaq English, se
the power to spe A

of his own language’’, although he 3'50,
correctness of rhythm's should become 2
nglish to give it international intelligibility- ,
hat *’the Bengali boy primarily needs the
-+ 38condarily the power to write it, and last
ak it angd understand it when spoken.”” ,

ive

bilingualis the -

a, He established 5 disting
M and sh
latter in India, Af

tion between active and recept
wed the Possible advantages of adopting

o
reij . ) g
Or::fln Medium, he argued, was not just unnece

e. A

sary but algq Undesij

d au . < 9,6,

o o Po420051 prioritieg that became ey
af' od making o Strong case for an appfo“fi
» Nee ® 10 be understood at this 589 gal !
IS |Qn

it he pronounces jt correctly and consistentlY |

. d
nd oyt | . .
nh Oitudinal experiments in

A

in the 1920s is, in its essence, still very larggly true of I;:naj:st;a::
india. There is reason therefore to understand both what he

and how he arrived at it.

V. Three High Spots

Delimiting, the roles of English and working out the pidflgsgg
priorities, came first in West's pioneering work. What fo : ble
was a series of school-based studies to arrive at the r.nost wor:talthe
and fruitful strategies, materials and techniqu?s to ‘mm?mt:emark-
programme. In my view what mainly distinglsishes Wests; iraless
able experiments is what he achieved in those yeafSIO_t stands
efforts in ordinary ‘guineapig’ classtooms. Parts of wha. iy
out can be referred to under three related headings - readl‘“g"onl"l
materials and vocabulary. Under each of these 1 shall fogus
those aspects where, in my view, he broke new ground.

West and EFL Reading

H <
1. As areading teacher West set himself. the followmgf ta:isk';
*If we can ensure that every child who begins to‘ study a. orfe ogm
language shall, at 'the end of ‘years, be able to derive ;.Jmleasure T "
reading it, we shall have ensured that no child who Pegms q fzreugas
language will ever in the future, be able to regret it afterwaras ”
a waste of time.” Having accepted this formidable challeni I';ievs
worked to discover and utilize the best possible means to
his objective, <

. the
The major questions he raised and answei'tid r:::j:::(’iceo?npo;
following : a) what is good reading an.d what areés major sompo-
Nents ? b) what do people read at different ages. e holn
their known preferences ? ¢) does reac}ung' in on:hé” o whot
the development of reading skills/habits in ano o itual readéf
must be done to ensure that every learner becomes :er/his oot
and having succeeded, continues 'to‘buiuld on d

towards mature reading ?

2. West not only raised t'hq basic issues in reading instruction,
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'he wotxqc'j fo maﬁe,s{:bs_tantial additions to the current understand
ing of their implicatiofs. For his first question he depended on the
rese:?rches being done on comprehension andispee‘d on the laboratory ’
studies of eye-span, eye-movements etc, and o'n the studies of
- good and bad habits of readers. To answer the second, he made

use of the psych'ol‘qgicélf studies of the reading interests t’)f different !
2ge-groups adding a:few.of his own studies in Bengal, In both
cases although muchqf-what he found out may be part of today's |

common knowledge .amon :
. . . g reading speciali e |
bulk Qf it was new and useful in his dayp clalists and teachers, 9

s

3. What he .discovered
above), however, hag a gieat g
English but, Mmore inip'bftantly,
like ours, A briefex_b]anatdry

N answering his third question (C
eal to offer not just to reading i
to. b“i"QUal education in countries |
Word therefore becomes necessary. |

This' ma]o} fi » R -
Inding i -
transfers from I-e. that regqin. . .
attention ingige i1 oc © laNguage 9eneral power: . 110
® India of Outside | has obviously received litt"

More recently it has fou”

o

support in longitudinal research and study (e. g. the Canadian’
immersion programme : See Cummins and Swan 1986) and m.ng.;ht-
to be used as part of a carefully planned programme of ‘additive.
bilingualism’ (in which two or more languages can be used coopera-~
tively to serve broadly identical -purposes in, for example,,
academic reading). Curriculum developers working at the. Eentre‘
and in different states may find it ussful to explore the feasibility of
such cooperation across languages not only in reading but also
perhaps. in the teaching of writing. Doing so appears to have
immense possibilities especially in view of the fact that -even the
tertiary-level student in our country- comprehends less well than do
his/her counterparts in some other parts of the world.

4. The fourth (last) question above required for.an answer not
just defensible principles but also worked-out strategies and qsa!:le
teaching techniques. West attempted: both. He designed. reading
programmes which -provided for different reading skills (viz. ~w.ord
recognition, word- interpretation, synthesis, grouping and scanning:
skimming) -and also for different stages of reading that he esta-
blished, viz. the core vocabulary stage, the skills development stage
and the strategic reading stage. He foundout that the .secret of
success in reading lay in giving the learnera 'sense of achievement
and ‘power’ and an awareness of how much and how well s/he was
doing at successive stages. Through whis rigorously planned mate-
rials he systematically provided for these as well as for some of what
is now known as ‘comprehensible input’- (Krashen 1982/1983) by
way of, for example, his ‘built-in plateau readers.” We shall 5;:9
more (though certainly not all) of itin looking at parts of what he
added to reading materials.

Woest also brought much néw: to ‘how to teach readm‘g;‘.\ A
powerfui concept that he developed:iearly (West-1914), viz. t'h?'l
principle of 'specific practice’-formed part thereof. Und-er Th@
principle 'which found ,experimenta,lnasupport in several Iongltudlflal
studies on- the comparison of different;methods of language t,.eachlng
(e.g. - Anderson 1947 ; Agard and - Dunkel 1948) aud which later



. -Subsequ
stage (s) that precedeq [| e stage on the strengths of the

towards jt. Spec|f|c Practice’ was a main jnstrumen

T |ﬂ~his Vi - 3
circumstances’ (West: 1 960)“:“':&»a teacher working in ‘difficult

16 hélp 'him do his i to mainly rej on good textbooks
:‘5“ thiat the teéch"esr‘ lf?:s :v:'d"o ".Given a good ytextggo;’ he wroté
children study jt, - (yy.. * N Most sybiects o that the
that. +One d‘; the '\g}i\ge:st 1926b).‘-Having a]g::et:;j_'sv:i(:: (:-Ie(;h?NeHS '
school textbook’” - (y astefu] things in the world today is the
3 aditi‘on) and f0und it absolUtB'Y ;
-reﬁ%mems which characterised

Paper, to .
P Olcan pg referred to in this bri®
© @) In his beligf |
el that
NBrint” West auor: 2 BXtBOOK had ¢n ¢ . ey
S o averrg A ad to be ' ndind
:ﬁvhlph"'had to be trialc’t;hte' basic eed for ::zt .alwatysl st‘zﬁtions ’
BET fhas o ~tes o erimental e :
St;:'::e;he‘ v?,eeds Of ording t'? Srdinary classrooms :nda revised 10
. - * When o - - toachers ' ) L
oung tre " e’ cam, 'S Working in- diffi roum?
fognd the “indystey, 10 the pyg; g in dnffugult o o |
¥ in the 'p, 'Mess of textbook writing. M |

an 3 LY IT}
e of literary hacks, private tuto™®

n

unemployed lawyers - or less successful schoolmasters.”” (West
1926b). His study of their theoretical basis showed him a total
failure to incorporate the findings of psychology or of the laws of
learninig: *‘Itis difficult to determine on what principle the present
school courses and textbooks are constructed. Itis possible that in
part they are an inheritance from the period when tl_1e qsycholpgy of
Combe ‘was not ‘wholly dead: ceftainly they"s'htj)\'iv*‘l'lhiftl'e sign of
special adaptation to any 'specifi¢ ‘heed or purpose bht";‘caé‘éflfribje
rather those general syllabuses which might reasonably be taught to
an English boy. *(West 1826), 'Hé thersfore set out to bring to
the science and art of textbook design all that was available in“the
relevant seed-bed sciences. What lie “acheivéd at ‘the'sndof a !Qh‘g
period of experimentation and ‘model textbook production gave hih
the" ability and expertise to prodtice the first ever'5ook o how to
Write reading materials - ‘The  Construction of Reading’ Materials for
Teaching a Foreign Language® (West 1927). R

b). A different kind of analysis of the EFL books in use in the
1920s showed him that they were " éither imported from or modelled
on the books produced in London for pre-school childrén on'children
in their early years in primary schools. Such books presented two

’ 1 . . AN B AR
major problems to the Indian chiid: in their subject matt?r\t,h“ey were

meant for 3-5 year olds and therefore predominantly B‘Ul“a" ‘then
-they-lived-happily-ever-after’ stories. Such childish !;":a_,_t,e" ials failed
10 interest the much older learner. In their vocabulary they contained
many words that were difficult to teach in'an ordinary classroom,
were of little ‘use to the learnef. and, in'many cases,” were tied to
scenes and situations 'that were “chatacteristically” British. Such
books made - little appeal to-the Bengali teenager in QitheT sgbfect
Mmatter or their language. o ‘ - '.
West's alternative was not a replacement .operation where one
set of books took the place of another. He went deep into the
malaise and produced an answer which gave EFL textbook writing a
Powerful new concept. Taking help from the psychologist's idea

.of ‘mental age’ as opposed to ‘chronological age’, West built the



‘concept'of the ‘mental age (M. A) of the book.*

‘the basic principle here was that a textbook must be
‘same M.A as that of - jts users
'in style of presentation and i
‘Meanit to serve as models of

Put in a nutshell fﬁ
produced at the |
:it must suit them in subject matter, |
N language. West's own books weré |

this view of EFL textbook design.

. vﬂ;’) | said,above that for:hig work on the subject matter of EFL |
‘textbooks West larely depended on the work of psychologists, 15 |

r : : .
esults 'though.impress‘Ve and visible in scores of his school books,

many of which became mod
v els for his generati uzzled
gome of his critics, 4y o e

“lost sight of the e:fywiﬁgfﬂfs% finds, for examplo. that Wes! |
With which he.starte\d out in Bl:: ; lp ragiical. informative re?q_;gg /l-
Crusoes and Black Beauties in th aedanre are more Robly to |
mend a. bike’ or ‘The " e reader—scheme than ‘How

e ?conomucs of farming. “Although there 8
criticism, West would Perhaps have answered that |
‘what interests different :'

W Word rece;

T

Ved carefy| attention ('Spacg. ”r
of the learner's growing ‘”O,Jf )
the strengths and fimitatio™ |
Fmore of West's NMRs W |

0 uhdel’stand
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were widely used in many parts of the world for many Vea(s Aaft?
West lsft India. AH that 1 can add here, on the basis of my analysis
of a few such books, is that they brought mathematical precision to
the art of EFL textbook writing. Difficult to emulate some of this
rigour was perhaps somewhat unnecessary. .

e) Another major addition to EFL textbooks was West's series
of supplementary readers which included many ‘built-in plateau
readers’. The idea of producing such readers was related. to. West.s
strong belief that the measure of success in reading instruction lay in
the learner’s ‘sense of achievement and power’. A most productive
instrument in this.direction was the story-telling material built on the
words airead;/ kriown to the learner, reading which gave him/her ';-a
sense of:conquest .without asking for any extra eff?ft in word dec's
pherment. The built-in-plateau reader thus served as a major.instru-
ment towards mature reading. West wrote many such F96d9'? for
his NMRs and derived a number of usable guidélines from doing so.
He found- out, for example, that it was possible to write any -simple
Narrative within a vocabulary range of 1,000 to 2,500 words anq any
non-technical reading material within less than 5,000 carefully-selec-
ted words. He wrote a few such readers within as few as -the ﬁ'?t
100-odd words and at the same time, showed the possibilities in
using great writings {including many English classics) for 'eleme?tari{r
level EFL teaching. S B

Studies of West's NMRs énd ‘Otﬁé' ;'“ateﬁ.",’.'s should “qffgt::many

insights to those interestéd in‘wrigi‘qg' gugh boqks for :use in our

schools. S

Tl .

C. iii) Words - - .. it 0T h

Part of what West gave to-word séléction is widely Ifnbwr:. H.ls
A General Service List of English Words'(GSL : 1953)" is -found in
most EFL libraries and still used by many of those who write books
for ESL/EFL learners. Misunderstanding appears to-persist neverthe-
less and there aré genuine scholarly ‘doubts on why he produced
‘what he gave to this important.area of language teaching. A few
noteworthy points follow : -
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“1.r1:West - shared the [
fulness?

at what

Critics have not always seen the point of .West's if\sistence th;:t
the EFL learner be taught the essential words first. “It is not 'entur:y;
clear, however, ‘‘says Howatt “"how using fcommq_n \fvords fma.rear
reading easier for children for whom:all th.e wordg are un e:jmtl hlat
anyway. And on the surrender value theory, it could.be arguets that‘
if words like plight were common in locg!ly-produ?ed ‘f'e()'(-’ owatt-
they should have been retained.in the teaching matgrualsf A Howatt
1984) West's answer, in this case shared by Palmer and others, .
in the understanding that the commonest words are the ones‘ T
are used to produce ordinary reading r-n.at.eria’ls, that a yelatlve :
small number of such words help effectivé communication and tha
the commonest words also. very often form the 'b§§ic cqre ‘of every-
day English. As'both West and Palmer learnt through l‘ot-'a} of study
and expefimentation, the first ‘three thousand words constitute over
90% of English used in non-technical materials.

hl r

was- common,, and useful,

‘language simplification’ (Ogden 1930
1935y especially if jt was.b
unlike Palmlgr, he trust?

He was certainly opposed t
- West et al. 1934, Ogde
ased on:subjective criteria. But althoug!
e ioa a0 WUSted the findings of objective statistic’s, h}
F_"al;?",wmik?? ‘9“‘VOda'bUlafy's'ludv made use of many other ériter‘l
Yoy s R IR R P Vb e e v . BT
besides fidguency. His GSL. Which is mainly based on a much earl® |
frot (VS 1936), s, for instance, 5 Product of many differef’
grtteria 'a?{d poveral years of Work done in classrooms and countries In
o gngi 'y he;{ West. it 'S More. Itis'the first duch Jist that attempt
fo Provids guidance on the most useful'meanings of the |
?Norg§ in English,'  AlthdiiaR ey e
0 years olt! any o S'that ‘Gav, trength® |
i ipaa S ENY OT U that ‘gave it its special streng o
2re defensible iithe 1 i - Saveltits sp - ’
SRR A T T PR NN
b) +West extendeg. the basic principlq
outside the schoo), level textbooks,
'(1936) .was. ‘ODesuch. One of the
learners, itmadéysg of. e AGf e )
of 1490 words, Ty S definition Vocabulary’ (1933, 1934) |
K or o vords. This- vocabulary vy, . ears of |
‘work on writing simplifieq i ved at through years ¥
' steri e s : ape
ing"use of ‘basi oo to oilthin and outside ndia. MeK

Vocabularies tg s . . inc
become an importan +0 define dictionary entries has $in°

di dn word use in EFL materials éryc;!,on word téggﬁing 'i‘_ﬂ_ EFL
classes, We_st shared a common concern with Palmer, At gva_s. tb:{
problem of knowing exactly what a ‘word was. 'B‘g’t’t_;_.rmgn_wre‘ahse‘"\
that word counters had failed to define the wgr.g_ word' a.nd so_left
v;\any. problems to teachers and learners. ,Ordmar_y‘\ \Epgl‘tsh_ W_°_’,d.9.
are multiple-meaning units and very often the commonest of these,
e. g. for ‘make’) are the hardest to master because of the range and

ries (See Lon " i somewhat controversial part of EFL diction? diversity of their meanings. - o
nd their dpplication s . "0 Collins 1987 ing view , e
.'?_r_\Ad the_w é'.a,?',icpf!?,“ :0 cUrrent EFL 'd'i‘c ‘tio.n;':;s)two _Oppos! 9 . Palmer thought of it as mainly a problem in linguistic classifi
C. Producing iie. R

cation and spent a _lot of times _and effort in DTOVEding : : mor:e_
dependable classification to separate what he called ‘less t .an the
word’;-’waord!, collocation’ etc: - westq-“howeve{, looked at it as a
§f0Mem in_teaching.: In his view, ‘In: .cr».',l'mtm.g words, we .are
counting fragments of that which the..loar.n'e.r,. is trying to acco'n;\phsh;
namely some command over Ianguag‘e,—.'-ablluty to read, or ability to
speak and write the language.’ (wnI?:.Swenso.n 1934) He al.so
felated.it to the failures of textbaok. writing, which createc,I major
differences between the authors’ claims and the EFL learners actual

. . Singly ori . L e he’W[ate
» OF Scientjf in collaboration

8180 prodyceg, & suy ztlf’:, s (i 962) ang of spelling (1964) ; 1o
“Stiedce ang, ,téahnolo~ ’ ,e., 81Y Word-Jist for the writin g of popul?!
-0 Gonverga w(":'ch; ® @PPended 10 GSL. He built vario’?
-81) and . of o, 0" (1963.195 . 1-193

OF coursg . “)on composition- (1921, 1

"Made carefy) yeq - O 1980ING. ot var (

he
f . . t varioys | I these:lf
oo USe- of e evels. Ina P
Meanings, e and stygy of words and J"
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1
learning : burdens. He thersfore set himself the task of saving th@‘}g
teacher and learner from all . such

and. dew 'meanings .of known
which they. were ‘perceptible’,
table’>"  Using similar Criteria
and ‘pronunciation also,

‘inferable’, ‘expandable’ and ‘twis<
. ol
he later buijt rating scales for spelling P

iz :Much Jika Hé};fd P ‘ ' o5
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*Words; Once: again

‘there is so
o SR K m 3 omn!
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i ch of it is of great relevance in ELT today- |
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time when - inpopUle’

nswe istic ressireh, 1o - SoMINaNt groups fooked 7
‘-’“‘r!"c}{la}',‘deci‘sfdns Witkee ® understood the need to placzﬁii

s oamal studig
i

© "He Bubilis}

Books ing Papers in'the
g |

aspeiits of Ef? (i"sdl'"“ Nerous 'fsxtit;ok,nfth's half century of tirelziﬂ'
Sas . nciy OF $htae 9 or's, h 1 m |'
writing §pgg, g tedtin chools, wrote © J
. ch - . g.sor ). calmf g [
buses, t g Wr:'?ed nversatibnif :':‘;’:?a; teaching, compositio” 3"5?1 |
Papers an, ' thegrgg; ’ Ish, p and SY'C i
Papers apg. EFL resg ?Ttetmap Works T.flethqdology and 5Y o
OIS, np - ; Practical manuals, schold™

n

o
ety

- il

17

The above réview has been both salective and” somswhat too

thinly spread out. lIts insufficiency notwithstanding, it has perhaps

pointed out a few aspects of language and learning to ‘which West
made significant additions. For ELT in India today West's work
appears to have three lessons which | would like to draw .in three
brief statements. First, that good ELT must risk allowing theory to

'be judged in ordinary classroom, Secondly. that curficulim renewal

T 4

Vil e NSRS R T
is a problem in education as a whole and not just language educa-
tion and it therefore has to be based on neutral studies of the edu-
cational system in all its essentials. And lastly, that the four ‘areas

.that West singled out for deep study and analysis, viz. “Indian

multilingualism, réading and its teaching, vocabulary ‘studies and
word teaching and materials design and development, oughtto be

~tocussed asMuch today 'as ‘they were 'by him in his day;in this

centenary yearof West's birth ' thére is once again the fieed to

address the priorities in English languageé teaching.” =~
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a goo ; .
wgrk i ;’Sﬁ?‘le story. isas efficiently organised as was all his
and l;ndel’st Z.Charac.ters of the story are drawn with a sympathy
shows us th:n |:g Which afe rare indeed in detective stories. West
pride, the Weaknesses, the illusions, jealous secrets, and

“The New Method
$pecial’ teference. to ol : “Bilingualism with
foreign e e N order to teach pupils to read @
; _gry._langu?ge, itis necessary to have books f - d. In
_hdla we tried material wri oks for them to read.

uct of my ph.p, thesis
Bengal'*,

v

the ;\;Ct’gabylary Was too difficult, end:the. beginn-
our own,’ S ) oo babyish, So we decided to make

. Over the years, Wes
the famous Vew Method:

tbuilt up a library.of over g hundred books*
‘& 90od story would survi

Supplementary Readers. West believed that
Wous. fan-mail which hev? re-.te,l.hng in simple English. The volumir
millions of students g and h's‘pUbl‘isheTS) received suggests that
probably the ones bgreed With him, | The best of, his  readers 2re
When hie w 25 your .Aased on stories which West knew and Joved
. ffé;su;é Isiam, 1 g the 9o'llec1iop of fairy stories, Robinssp, crusoe

“Sn. He had .« y?lRfder Haggard stories, David Cobperfiesy;; and 50

‘ hatstters | “a-gift f°’ getting to the' essence of the.plotg.and:the

c $ In such stories, and:conveying: that: @ssence:ip simple: lan-

‘uage. That gift feimainad with him to. theé end; and:hig,\,.
;,R?.”'_'?T f’obf’(‘a'nd Tont Jones are.as faithtul to the oﬁginal:,z: flqns‘"qf
':\Cewrote _In his philosophy of-language teaching; readey, nvthing
_Key'patt.’ They not bnly-helped: students to develop fivene, Haxed.2
 fed imagifiation and opewed tiorizons: . Whenever wghqng;th also
feaders, {t ‘wias clear. that heiwas thinkingrof the:chilre, . 'S%8d: WS
. 90IMg to'teid: His books; < He Wanted; firstand fOramiogy . ., ™ Waye
- Showld- efjoyowhiat they deady v = o vor & 1 LIGIE g ,.;szh_.‘_”i@thav
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West continually searched for ways to improve ‘3‘%"9?@,%'%-@;?“9
last time we met, he gave me some revisions of the word-lists which,
he used as the basis for his readers, . (These lists were a. ygpian;., ,F?;fg
his General Service List.) He wanted more vyords which vyould h?Ip
him toll good stories at anelementary. level. S0 we ac.i,ded f!gmékn:f;
tady, shout. sing. soldier. sword and 'win.'.».Str.ong, snmplawot S, | | °
the strong, simple stories he told. -~~~ -~ noo T

After our work sessions, we would relax. This u'sually‘ meant at
brisk walk through Painswick. At least that was the mtent:on- B:
we would only have travelled a few yards before the first of mary
friends would be met, hats raised, views exchanged, and cc’:mp i-
ments paid. Our brisk walk became jerky. When we passed tho:e
horrible new houses’, anathema would be called down upon the
architects responsible. A ritual would always be performed outside
the church. Pointing with his stick at the wooden stock's, h.e would
Consign various prominent politicians to be locked in their grip.

In the evenings he liked to watch the news on televisilon, but |;
a certain well-known politician chanced to appear, West§ .deaf al-l|
would be smartly turned off. After dinner he would reminisce. He
talked about his grandfather, who had founded Great Ormo.nd Stree:
Hospital early in the nineteenth century. He talked of his days a
Marlborough in the 1890s and Christchurch at the turn.of the ce:tury;.
and of hjs experience as a teacher in India before 'the f;gr:;;3 wo::d :;:e;
{Ho was Principal of Dacca Training College in 1913, a ater
became Inspector of Schools in Calcutta.) He also .toldAma:sysegSion
Stories of his time as an officer in the 49th Bengalis. Pe P P
he showed with pride was a romantic novel called C'a”;em ; 4_(/) " \
This was West's first published book ; it came' out in : b. t‘oe
heard too of the difficulties and excitements of his fong c_ol abora |t n
With Harold Palmer and Lawrence Fawcett, out of whlctf1 wa: o
grow his pioneering work in English language.teachmg. O t.en, zwi.‘
ever, he would break into his reminiscing to d|s?uss.some point whic
had escaped his memory of the next project—his mind was rarely off
the next book he would write.
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there were more people in 5 h oday who had
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" Hg was co bi
+as conservative, and a bit cantankerous. But would that

1. At what age should
Language Study begin?

-+ | deal here with certain points raised by Mr. L. A. Hill of Delhi in
-@ letter printed in English Langunge Teaching, Volume XlII, No. 3.
He protests at my “attack on Dr. Penfield’s neurological theory .that
the infant brain is peculiarly absorptive of language’ (E.L.T., Xll, 4).

In deciding whether foreign language study should be begun in
_the Primary School or in the High School, we are not s0 much con-
cerned with ‘neurological theory’ as with (a) the actual measure-

. ments made by the Experimental Psychologist. and (b) the practical
“Implications of the eatlier start.

" The facts are of two kinds :

(i) Measurements of the development of learning ability, and

' n(ii)‘ Achievement tests in foreign language comparing the pro-
gress of the Early Beginner with the Late Beginner.

The facts regarding the development of general intelligence arjd
1®arning ability are fairly well established and may be found in any
book of Educational Psychology. They are thus stated by Vernon

Measurement of Abilities, p. 70) : ‘The year by year increase of
iMelligence in an average person seems to be reasonably constan
ffom about 3 to 10 years after which the rate of increase diminishes
and the M.A, (Mental Age) units become progressively smaller until
8 constant level is, reached in the ‘neighbourhigod of 15 years.’
Thompson (Instinct. Intelligence & Character, p. 221) gives the peak

.88 14,15 or 16, The age at which deterioration begins has been set
&t about 40.; but the tendency is to postpone this age to a consider-
ably Iater date. This point was discussed in The American Weekly
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He was conservative, and a bit cantankerous. But would that
there \n:rere more pecople in English language teaching today who had
humanity and deep understanding of your people

Shortly before he died, West telephoned.
Got the pictures for those Irish stories ? Goo

Sure. | am soon gaing to a place w
Goodbye.’

‘Everything all right ?
d. Wanted to make
here no publisher will ever go:

1. At what age should
Language Study begin?

| deal here with certain points raised by Mr. L. A. Hill of Delhi in
a letter printed in English Langunge Teaching, Volt{me Xlll, No. 3.
He protests at my ‘‘attack on Dr. Penfield’s neurological theory that
the infant brain is peculiarly absorptive of language’ (E.L.T., XllI, 4).

In deciding whether foreign language study should be begun in
the Primary School or in the High School, we are not so much con-
cerned with ‘neurological theory’ as with (a) the actual measure-
ments made by the Experimental Psychologist, and (b) the practical
implications of the earlier start.

The facts are of two kinds :

(i) Measurements of the development of learning ability, and

(i) Achievement tests in foreign language comparing the pro-
gress of the Early Beginner with the Late Beginner.

The facts regarding the development of general intelligence and
Isarning ability are fairly well established and may be found in any
book of Educational Psychology. They are thus stated by Vernon
(Measurement of Abilities, p. 70) : ‘The year by year increase of
jntelligence in an average person seems to be reasonably constan
from about 3 to 10 years after which the rate of increase diminishes
and the M.A. (Mental Age) units become progressively smaller ”nti!
a constant level is reached in the neighbourhood of 15 years.
Thompson (Instinct. Intelligence & Character, p. 221) gives the peak

_as 14, 15 or 16. The age at which deterioration begins has been set

at about 40 ; but the tendency is to postpone this age to a consider-

ably later date. This point was discussed in 7he American Weekly
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y be found in the The Reader’s Digesﬁ%
(February 1959), A summary of scientific Studies of the subject |9|‘

glven In the reportiof the Cdnfetence on Ageing held at the University!
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3. Practice in Speaking. The young picker-up of language is
speaking in duologue—-One person to one person—or one person
(himself) to vérious members of a group (whereas in the classroom
the pupil is one of thirty or more speakers. In the classroom, allowing .
for toacher-talking-time he gets one-thirtieth of 30 minutes Individual
Pupil-talking-time (—one minute per. hour ) and Mass drills are not so
effective as actual one-to-one conversation.). ‘

4. Spaced Practice. The major problemin language work is
(not Learning but) Not Foregetting. The curve of forgetting found
in every textbook of educational psochology, e g. ‘Memory’ by lan
M.L. Hunter, Pelican, page 29ff) shows a very rapid initial fall in
number of items still recatled which .very gradually- flattens out so
that more is forgotten in the first hour or few hours after learning

~ than in the subsequent days. The picker-up is using the language

on and off all day and every day so that he is constantly. béing
reminded : his loss by forgetting is very small compared with the
classroom child who has_one class period wtih all the rest of the
day to forget it in. and all Sunday as a help in forgetting the Wweek’s
work, and periodi_qal holidays and vacations to ensure the maximum
possible loss.

- The remarkable achievemént of the young ,I,earnérl as notlced
by ‘parents, teachers and eduéational, administrator’ is,-v we vbe_!ig‘!er
due simply and solely to these enormous advémages., 'These advan-

“tages are not always found.in the case of the immigrant. The

immigrant is,sometimes handicapped by just this ‘fallacious delusion .
which we are discussing—the -belisf that he’is “too old to learn".
that childhood iis the only. effective period for . langtage’ learning.
More important than this, he tends to be-one of a’group and to spend
much of his' time'speaking his-own language’ to other members of the
group : he may even form an encystéd.foreign settlemerit imperviods .
to linguistic assimilation. The coriect adult parallel to the child picker-
up would be the Indian or. African, Wif_e,‘Of'.i?"fE"g'isr“spea:king person
introduged fnto an alliEnglish-speaking environment, Hare she would -
have the safiio favoufable cifcumstances as the child, with the more
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developed intelligence of the
of converse,

same circumst

adult in seeking out every opportunity|
as Wwell asa more conscious motivation, Given the

ances the older learner must inevitably prove supermr.%

We have shown that
apply to the young classrog
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realistic, a mere injection of
world. He has far less o

none of these favourable circumstances
m learner. He has no strong motivatiof
S€ noted below) ; his environment is un
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PPortunity for practice ; his practice i not
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tend to be ill-graded, containing some pupils who are incapable of
mistering the speech of a foreign language, some who might acquire
no more than a usable reading ability, and some who cannot hope
even to do that. Moreover a considerable proportion of the pupils
where primary education is compulsory or at any rate free are such
as will not need English in their |ater lives.

The pupils may not in fact need English, may not have any pro-
spect of being able tb learn it ; but their parents may think otherwise.
A correspondent from Canada tells of an almost hysterical demand
for foreign language study in the junior classes. and the same pheno-
menon may persist in India. This writer as an Inspector of Schools
remembers when, unexpectedly approaching a Primary School from
the back, he was greeted by a shower of English books thrown out
of the windows : the British government discouraged English teach-
ing at the Primary levél. Perhaps this belief in the special aptitude

| of the young child as a language learner is one of those delusions so

deeply rooted that it must perforce be humoured.

If this is to be done the major problem would be the supply of
English teachers. The supply of good English teachers for the High
Schools is very inadequate ; if those available are to be spread out
over the Primary grades the situation would become even worse than
itis. BUT, if that supply of teachers in the High School is so inade-

' quate, we might perhaps take advantage of this demand for English
in the Primary grades to economize the time of the English teacher

beginning, |n spite of the ”W“h'
language |earner compar® uo |

in the High School. It would save a great deal of the precious time
of the English teacher in the High School if his pupils came to him
already able to read sufficiently to make use of a textbook. No great
measure of skill or knowledge is required in the Primary.Teacher in
order to achieve this.

There are two difficulties here. Even with a course which aims
merely at reading ability there must be some oral beginning, even if
it is no more than that contained in the first twelve Berlitz lessons or
Palmer’s Practice Book Lessons 1 to 5: (‘Thisis a/my...., Show
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H

me Where is...2, There is a..onfin/..."; & ¢). Perhaps with a)
very srmple ‘Teacher's Book' the untrained teacher might be able to‘ %
do this even if the pronuncratron will need a lot of correction later on. |
Teaching to read after this initial oral Stage is mainly a matter of ar.l
textbook such as the New Method Primer or other no doubt better,
books aimed ptimarily at readlng ‘The drfflculty is to get the teacherf
to stick to that aim and not to attempt to produce active uses, of the |
language with which he is unqualified to cops. _For’ this réason it is |
: undesnable that such a Primary Reading course should go very fari| i
The further it goes the greater is the danger that the teacher will takeﬁl
to the stenle merhods of the madequate language teacher, formal’
grammar and "translation, and fiot only waste the time of his pupils
but engender also a dlstaste for further study. Somet
suggested above, an m|t|a| purely reading "cours
than a v°cabulary of some 300 400 head words
‘ or test of the actrve USe of the lanQUage mlght
. . ‘as a placebo ‘for the public and a Stlmulus to
in, later study in the High School s

hmg of the sort fl
e going no furthef‘§
with no emphasis ofi |
be helpful in acting
as well as time-saver’

-c-*‘k

the cost to the Pupil. H ¢
rapldlv ‘and foectNelV if

- This special casg s, of course
the native |

afféd la

| the mu|
anguage is rncapable of de

ary educatisyy, All

.t.er but he must learn it now-
tilingual area and one in which"

thOUQh their learnlng ability 'gj

e  Ohe advantage w child)

on N ith the other ch!™j

- 7 EVen at thig: early age they know and feel hoW,
tin thrs re

SDect t of]
0 mtm speak o staive, hey are in the. position j

2ling with the content of evens -
S th ) . ‘ . . G
ey may” be taughy | @ children must fearn Englisttl|

2. Bilingualism

These General remarks on the subject of Bilingualism are included
in £L.7.in the hope that they will evoke notes on the language
situation from persons working in various brlmgual areas. It will be
of interest to observe how far those notes conflrm or contradlct the |
statements below. o '

~ (itis hoped that the notes will be b,rief so that a wide area may.
be _S“fVeVQd in the subsequent article.) '
| ‘4. [ R -

r
‘

Bl"ngualrsm tends to be rather a political than a Imgu:strc term
a sop to rival language-groups in an area. It tends to imply an: equal' )
facility in either language on all subjects. Thls in fact is never, or
5"“081 never, the case. -The two. languages alwas tend to become .
Specranzed the one language (which we will call the In Language)

s predominantly the language of the home and the other (the Ex-,

Language) is the language of the school, and later of affairs. E\(en '
in the ClaSSlC case of Louis Ronjat, in whrch each parent consrstentlv
addressed the child from the earliest age in his‘her own language, the

-, two languages ultimately become specialized in this way. The father’ s, -

language became speclalrzed as the Ex language

’

Such specralrzatron is to be encouraged since otherwrse therfe 's‘f
dUDIlcatlon of functron Moreover, the Ex language, being free from:

~ the emotive connotatlons of the In.language,is more °ff°°t"’° '"_

dealrng w;th the: factual srtuatrons .of life autside the homm .r T

Whare the two. languages are thus'speclallied bl"nguﬂ"sm is "°t .
necessanly a great drsadvantage -Even_ in 8- monolingual person the.
languages of the home and of .the profession. or - office: are: very
dlfferent
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There are, however,
The first s the danger of
to become an inaccurate
is Spanish, byt it is a dija|

three grave disadvantages of bilingualism-
degradation of the |n It tends

language.
dialect.

ect of a dialect (Andalusian which is itself

arodied on the stage). Hence the intelle-

In language, and the In
ing any literature excres
tend to bacome emotio

language does not develop a literature. Lack-

sed in the language of the home the people
nally warped or Sterjlized.

over many of them fail to attain

any usable m ‘
language and their studies are g

astery over the second
dead |ogg.

guage in order to be admitted into the
unable to learn Latin. he might have
mec.hanic

el Me other foreign lan-
Isity. (Haq Newton been

Bilingualism is certainly ng advanta
and a policy of artificial bilingualism, as
unless it is restricted to the real aim Wwhi

9810 any ¢q,
4 ntr
I Irelang is toy ° a whole,

ch motivateg 2 deplored
the preservation of national individuality and tradh: She <
: ; ;
purpose the main emphasis s.hould be on, the C'Eatio?,n' PRl
ability, speech being very limited and a

mere prepa'aﬁon f()
National spirit and tradition are achieved in Such 5 . i

] : e ;
reading the literature than by discussing everyday affairg j, _ 2ther by
which survives as living speech only in a few rural reag Suage
indeed often lacks the vocabulary required. Which

p. U

Thus, in Gibraltar the In language |
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R ili i i en in upper-class
tificial bilingualism is se '

A second form of ar : ) NG i
families where the Ex language is used In the. h?me er:h ;Te;nd out-
of helping the children to become proficient in it ?t SC':ce gk )

; i si
s undesirable practice, :
side the home. This is a very L i ]
to use the Ex languag

rade the In language, and v : O
dz? purpose. It tends to produce the denationalized mdeuati nal
L : i ne natio
is Indian (African, etc.) only in appearance.but_nzlt:e; Lh:o: the fallacy

: r the practice IS base ;
nor the other in soul. Maoreove : ¥
that early childhood is the most favourable time for language g,

" Studies in Canada and elsewhere and Thorndike’s stu

There is little or no deciine in

of twenty or even beyond.
Thus the

learning show that this is not a fact.
janguage-learning ability up to the age AR
sMathdmpertant Jestordin languag}e R I']r than he would learn in
adult refugee picks up more English 1.n a \/eat S

six or eight vears or even ever unwillingly a

XL . ntage, what are
Recognizing bilingualism as an inevitable dlsad‘;zg r?leasures are
the best means of mitigating its evils ?  The follow

suggested :

as possible so
1. Start the learning of the EX '?ngua%?n?:altaet: and the residue
p : ne .
that the less gifted have bee : ver, the number
have a realized motive for |earmrllg: Mc:l:?:sel;ected body of
of competent teachers being i)

learners can be effectively taught.

uage. Do not teach

2. Sueci?lize the functioar:eo;;ihneg Et:; I|?:egin gngland RN

it as if the Iearn_er W i gLy L -and ;

i Bmls(:ic:?ed vocabulary. Stress reading especially

b “”d‘?f"_‘t‘f‘ n of fact rather than for emotive values as

i acqu::lmbgles-lettres. Such ability to read is in most

in Doetffy E:vzater practical value and in all cases of greater
:3?1?330231 value than the ability to speak.

ain difficulty in language-learning is not so much
+ 1lI'-;h?rle:n'r1bering as Not Forgetting. The first year of language
e
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3- Learning Bnglish as
Behaviour

The Problem

: e
This article discusses a certain theory of Iang‘ubaet_‘gs e
(which we may call the ‘Realistic Method’) and descri

struction of teaching material designed to test it

learning

Language is a form of behaviour : it is a reaction of the orgfaT;::
as a whole to a social ervironment. Words are of‘lly part o L
reaction, which includes also posture, facial expression, ge‘Sturne'isaes
in the linguistic part there are pauses.intonation, exclamatoryf ohicr;
All these things, together with words go to make up a totalo w;'sﬁc
language es taught in the classrcom is a lifeless and unreali
distiilation.

Would a Realistic’ method which would include all these e‘re-
ments ! if used even from the earliest stage, make |a.nguage lea::”g
more interesting ?  This perhaps it would. WO!,J'd Lrese ]212 pro-
easier 2 Would it produce less loss by forgetting 7 Would i

: ter stages, a use
duce a more natural use of the language in the :z ethe lagr:quage as
more closely related to that of persons who employ C

a mothertongue ?

i from

Assuming that there may be advantag‘% tc; bjroft;:aer;ne: very

teaching a language as behaviour from the ea”:i\fhat is the earliest
early stage—How should this be done ? an :

Stage at which this method can be used ?

The Relation of Language and Behaviour ly behaviour
The earliest language of the child in infancy I-S purely ‘;a : and.
Words are added which make the self-expression more exac
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ith concepts. As time goes on behavmfﬂ'

s an element in language, but it S"l”
retains its emotive function. [|ndeed the more emotional the cont‘?’“’
the more'does behaviour rather than words express it ; but there IS 31
feeling tone in I conversationa| Situations Which interprets and givasil
value to the verba| expressio

is diminished and modified

|
Take the following Conversation :

|
X. Excuse me, what is thjs 7

Y. That? T
X. Yes. Whatis the English word ? |
Y.

That ? That's a ball-pen. -

This conversation ma
ing as X is timid or a
bored and brusque,

|
; . d- |
interpretations accor r
- o |

as Y is co-operative

Y have four different
9gressive ang according

The Need for Behaviour

As has been

. discusseq elsewhere
English)? therg a

(EL.T. XII, 4, 1958
Te s

Ome learners who do not require any beh

2. This essay jg included in this volume.

‘Factual
avioural |
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|g ]3 Uﬂge,
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elsewhere, . e ‘ I
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tic course des ' il e
noh S:SItemaa very special emphasis on the
which lays
requirements.

h n ed“(,‘a“-”n'- Olie Ol tile feasons
(. ) Studenfs o Ei gﬁ }
v rEn S as a

ion is that

; s on Education is
{ ing a foreign language stated in ibc-)o‘frhose who merely learn
'tosr;i]\?:;n'ur?derstanding of a foreign paZZin; do not get such under-
. re ; :

f verbal exp ; nding of their
the Ianguag: aSnZ::’s’?;nc;ing of a people is the understa g
standing : the u
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of For etti
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of remembering as a matter of not forgetyin
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a
Vi “OUnter.measure

One of the earliest symptoms of increasin

a8ge
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‘Good morning*, ‘Please sit down’...etc.) persist even in the mos.t
acvanced stages of senile decay and even of acute neuroses. ThiE‘;
suggests the possibility that a language learnt merely as ahset o]
words, phrases and structures might be. more evanescent :‘an a
language learnt reaiistically as behaviour. 'and that perhaps a
behavioural method of language-teaching might make language-
learning not only more interesting in the early st?g?s_ bu:c:j rr;o;:
permanent—and possibly quicker because of the dflmlmsl'!e mo
through forgetting, This hypothesis may be worthy of experiment.

- Combined Procedure

The classraom learner using a logical build-up of structurz?s and
a carefully selected vocabulary acquires a correcEt but Derhaps.llfeles't
command of the language. whereas the picker-up getting his
grammar and vocabulary in order of need, selected onl.y by r?eed and
uncorrected by any book or master, may ter.\d to E.acqmre an mcorreci
though vital. command of the language |nclu'dmg a re‘apertcTry o
behaviourism—such as the Non-verbza| exclamations, Social clfches,
Delay words, Emphasis scales, which are not to be found in the
grammars or textbooks of the classroom.

In a behavioural method of teaching it is necessary to combine
these two things and get the advantages of both—to get a cor:'ecs
and systematic build-up of linguistic elements and to join on to |t:r
combine with it in some way a vital and behavioural use of the
language.

Thus in the classroom drill we have ‘Put your book on th?.desc»ku;
“Put your pen in your book—Where is your book ?—Where lsnyand
pen ?' The behavioural adjunct has a dialogue between a ma pks
his wife hunting for lost spectacles (see Exampife beIoW:), ol n‘\'.:\!hert-:z
telling her daughter where to put various things in the kltc:'an..l 2
the classroom has ‘Open the door—What have vou done ¢, FEaa
opened the door: the door is open’ etc., etc., we may have Ef rnt'he ?
asking a servant ‘Have you washed the....? Have you put away the...¢
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Have you done (various household tasks) ?*

return of holidaymakers finding some Good
f

dy
Fairy has made all rea
or them and we have their exclamations of

pleased surprise.

e
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The Behaviour Dialogue
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by those Personalities ; for this rea
the BB ¢ and some gramophone
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two personalities, a situation, and
ré those which Would he produce

son a serial system ag employed by
courses is not satisfacto

ry. Wherée

Y carrying on from |esson to lesson ONe does not get
sufficient varigty of feeling nor can one adjust the eling to the
particular linguistic Problem.

Each dialogue must use New Dersonali‘
and adjusted to the requirements of the Jinguistic
odied in the Situation. Thus we ma.y-hav ® police-
man Who is in a hurry and wants to get back.to h's_tea ANd the fussy
and meticulous obseryer of an accident, the dictatoria| doctgy With the
resentful patient who jg not willing to accept his dietetjg "’etOes; so

ties selected
elements emp

Or we may have the}

all
It is better to takerist

i iou |
Se and to build on to it, to make the behavi
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ted
i d the exaspera

h r who cannot make up her mind an

also the shoppe

salesman.

- Dre—
! It was found in a
d pointed. : lish

: must be short an ve your Eng

A drafos?rl:zm (in using a book called Imf:;ild ever be used,
Sl experthat not more than eight exchangess cause the dialogue
LendmaRg) better to have less. Thisis necessary be
indeed it is bette
has to be thoroughly mastered.

rt, and to suppl“/
At first the idea was to have it Iﬁl.aarrnst \?V‘:]fchheawould i them.clin
° e
oo 1. o v e b0 ot e 310
repmducmgs:c; the I'eamers to look down at the booné is address-
Wc:lr\?esrsz?i:»n one should look up at the person Whor:;nd kS
?O ver learning by heart may, if owerdone,ht s A Ty R
S tion of the dialogue without thoug LR e
8 Rariot .F]wducd in actors performing a play towards t.hT T e
P LOUS: procedure seems to be to have the dh"i -Ognny O
FL nd look-up method The dialogus is sufficie it
b'y o read-ta ach speaker can take a quick glance at the i T
Ty Gison is speaking and then look up and|spking dod
b Otlhﬁ" % lute rule—'Never speak when you ?"9 0‘;“ LR i
Thﬂ"e’ls i asbS:vho have memorized the passage fairly w
btc))::e:k;o dT:poe:se with these prompting glances.
a

The Score versus the Libretto

, la in this
ioural dialogue differs from an excerpt f:rr:maaﬁc :(naterial
g itis a Score, whereas an excerpt from play in many
i !bretto. Different actors may perform ?:ompletei‘l in
RO L‘s but the behavioural dialogue_ Shc.)wtso be done : the
I ctly how this piece of behaviour is neutral vowels
every respect exa and pauses are marked; also the L
s:}resse:. :::’;er{en a half-stress is given merely by not
(because
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: r of words
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The Next Stage

No doubt this work will be useful to the more advanced stu-
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The Lesson

Put your (1) (2) your (3). Where is yo ()2 my R
i
1. (pen, pencil. right hand, ezc.) $(2) my (3).
2. (on, in, under, behind, ezc.)

3. (book, desk, seat, pocket, head, ete.)

.
e ¥ .

nversational usage differs from what
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The Libretto

The dialogue as below but without any markings or ‘stage direc-
tions’.

The Score _ .

¥ is an old man. Y is his wife: she is bored be.cause/ XhIS
always losing his glasses. Y, sitting in front of the fire, has her
back to X who is sitting near the table. X speaks more and more
irritably—Y speaks quietly in a bored manner.

(Intonation marks omitted)

X *Where are my ‘glasses ?
Y ‘Look on the ‘table.
X They are ‘not on the "table.

Y Hhl (sigh) then [look ‘under the ‘table,........ in ‘front of your

‘chair.

7
X ‘No | Not ‘under the 'table. Where 'ARE they ?!
i i ‘chair.
Y Be’hind you,/in your ‘c ' futy
X Oh ‘yes. (He gets up) 'Nol They are not in the ‘chair.
5 i *‘garden.

Y Then they are ‘outin the ‘gar
X They are INOT ! They are ,somewhere/IIN/ITHIS/IROOM !

e ! {
Y 'Hal ‘In your lIpocket. IThat's where they ‘are!
% -Not in “this packet...'Not in ‘that...."Oh | ‘Here they are !

‘No

Y *Where? (she turns round)
X 'On my ‘nose !
y iWell Il (anger) "Heh Il (Resignation.)
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5. Factual Bnglish

During the period of British rule in India, English w:as taught
as a language of literature. From school text-books which had a
rather literary bias and contained poetry; the learner proceeded _t°
the anthology and the set book or books, and thence to a.B.A. with
literary English as a subject. To some extent this remains today.
The teachers are accustomed to it; itis readily amenable to class-
room treatment; it is easy to examine.

Lately there has been some swing towards oral methods. Enos
lish, like all other languages, ‘is essentially a means of oral commu-
nication, a medium of conversation. Only secondarily is it a Iangu.-
age of reading and writing. A word in itself has no meaning: it
derives its meaning from the situation: with one intonation and in
one setting it means one thing; otherwise another—or another:
Hence thespoken phrase and its situation are primary and assential

elements in learning ° Such is the argument upon which the oral or
‘Linguistic” method is based,

We believe that neither of,these approaches completely covers the
needs of the present day. Both cover the needs of some, but both
the groups so covered are very limited—both those to whom English
is a language purely of literature (as are Latin, and Sanskrit) and
those who have occasion to have personal intercourse and hold
conversations in English.

There is a large and ever-expanding group to whom English is
merely a medium of factual intercommunication both spoken and
printed. These are the students in schools and colleges of science
and technology, and the workers in factories and laboratories. At
present English is a subjectin the courses of these schools and
colleges; butitis taught by teachers who have grown up in the
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Let us study the requirements of this group in each of these
eight departments or aspects of language ability.

(1) They need the most economical structure which is still
normal English—not pidgin—but has no frills. '

(2) They need a vocabulary which is capable of explaining the
meaning of the technical terms required in the course. (It is useless
to attempt to list or predict the technical terms themselves since th.ese
will be taught not in the English classroom butin the technical
lessons and laboratories or workshops).

(3): They need a standard of pronunciation which is intelligible
among themselves and to other Indians. Those who have cont'a(':t
with foreigners may need a rather higher standard although it is
incumbent upon the European settled in India to learn to understand
the Indian pronunciation of his language and in some measure to
adapt his own speech to it. Those who will visit Europe will need a
higher standard. There is, however, no justification for inflicting
upon all a standard which will be required only by a few ; modern
phonetics is sufficiently advanced to make it comparatively easy to

improve or alter a system of pronunciation. Film actors are con-
stantly having to do so.

(4), (5)

Intonation and Behaviourisms These are of less than

* usual importance since English is here needed as a means of factual

communication rather than of conversation.
below.

This point is elaborated

(6), (7) Writing and Reading. \Writing is of much less impor-
tance than reading. Only in the higher stages will these students be
required to write reports and engage in technical corr.espondence.
Written composition might be important if the examinafibﬁ is of an
essay type; this would be an argument for not using the essay type,
but rather the multiple short answer which is more easily marked and
less confused in its evaluation of a student by errors ‘of language
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X Well 1l....Well, well, well.
Y Well?!

X We-e-Il. O well!

The conversation is purely intonational. X and Y are collabora-
tors in a scheme which Y has just offered, unsuccessfully to the
Manager. Translated into words it would run thus : :

X What did he say ? :
Y (No answer; therefore No)

X | am angry and astonished.
What a pity !

Y Surely you are not going to give up ?

{Long pause).

X | am doubtful...But | suppose we must go on trying

The content of this conversation is almost wholly emotional; but
there is, needed, an emotional undercurrent in every conversation,
whether in the form of expression of feeling, or of concealment, or
avoidance of provocation of feeling, in the other person. Words in
such a setting may mean less than their lexicographical definition
(‘Such a delightful party!’) or more (‘Bad “show !) or the exact
opposite (['Thank you so much’] ‘Not atall! It was nothing.’)

Teaching of this sort of English, including all those elements of
feeling and behaviour, is very valuable to the immigrant and the
refugee, hence it has tended to be stressed, perhaps overstressed, in
England and America, where these are the main problems, as if it
were the only sort of language-teaching worthy of consideration.
But here we are dealing with a very different problem—the teaching
of English to people who use a mothertongue for social and emotional
intercourse and need English only for factual communication.
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does. doesn’t it. etc) is a grammarian’s delight but a headache to the
foreign learner. In fact its main function is an emotional one, a
polite blunting the edge of a bald statement. It has little place in
Factual English : we do not say ‘Cl OHz+ Na OH becomes Na CI +
2H,0. doecn’t it ?

Selected Vocabulary and List of Structures

The required vocabulary for a course in Eactual English has
already been suggested in the Appendix to the General Service List
(Longmeans) and in Flood’s ‘Problem of Vocabulary in the Popu-
larization of Science’. ‘It amounts to some 2,000 words. This does
not mean that no words except those so listed are to be used in a
teaching-course ; it means that the aim of the course is to build up
that vocabulary (together with an adequate set of structures) and
that the examiner may assume that vocabulary as known. Naturally
in teaching any vocabulary the teacher will be compelled to use a
number of ad hoc words or usages ; these should be so indicated in
the text-book ; they are not listed and are not subject to test. The
examiner also may use ad foc words, but would supply their meaning.
Apart from these ad hoc words there are Assumable words such as
jute in Bengal and Universals such as Lemonade, Coca-Cola, Fordson.
These are all legitimate instruments, but not a part of the aim.

In Appandix | we have given a detailed examination of the voca-
bulary of a good, well-constructed text-book in the light of the
requirements of Factual English. Its chief fault is its domestic back-
ground. These students are not learning language for discussion of
everyday life and the home : they use their mothertongue for that,

In Appendix Il we have examined some structures and usages
in Hlornby's "Guide to Patterns and Usages'.

Practical Conclusion

Suppose that this concept of Factual English is accepted, how
would it be put into practice —embodied in text-books, used in
teacher-training, taught in the school, tested in examination?
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and below-average teachers. [t is a task best carried out by a
Department of Education or by 'persons deputed for the purpose.
It is worth doing well because the cost of waste of time in schools
due to faulty instruments is fabulous and the ' gain from careful
groundwork in preparing such instruments far exceeds the cost of
preparing them, however high that may be.

The examination must be keyed to the course, and vice versa.
This itself requires experiment, how best to measure those qualities
required in the learner ; for it is the examination which ultimately
determines what happens in the classroom, regardless of syllabus,
text-book, teacher-training or anything else. )

Appendix 1. Words contained in the vocabulary of a good nor-
mal text-book Which might be unsuitable in a course of Factual
English.

BOOK 1

apple christen hairdresser saddle
armchair clergyman jug sermon
baker coach kettle shorn*
birthday concert kiss* tattered*
breakfast conductor liner tennis
bus crumpled® murder toss®
cafe daddy parcel wedding
cake forlorn® park whisky
ceiling goldfish programme

BOOK Il

awry cemetery grave Reverend
bacon cloakroom hiking sardine
barrow cricket ]_aveh_n sausage
bees darts I!me{tck silly
billiards dell lipstick skate
boarding school Easter mare slang
broom Emperof martyr smash
burglar florin oath tomato
butcher fox ollwe toy
cigar fridge pickpocket velvet
cabbage funeral pork

caravan ghost queen

———

* Ad hoc words from a nursery thyme.
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12, Hav ® You know (Keep Let for Allow)
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14,

15,

16.

17.
18.
19.
20.

21.
22.

23.

24.
25.

26,
27.
28.

29.
30.

31.
32,
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Keep preposition near verb. ‘Put your hat on’
—‘put on your hat’

~ Avoid abstract nouns. ‘insisted on his

innocence’ — "that he was innocent’

Avoid indirect report : ‘Confessed that he had
made a mistake’ — said, ‘I have...."

me —» for me. ‘Cash me a cheque’
Exclamatory: ‘What a big one !’
Exclamatory : ‘How big it is 1’

Avoid the Past perfect tense as it reverses the
order of events. Prefer ‘He did this; then

he did that'.

*You will have heard” — ‘1 suppose you have...."
Can = may. 'They can be dangerous’ —+ may be,
are often. Reserve can for possibility.

Reserve may for permission. Prefer ‘are
often,—sometimes, likely to be” where that

js the real meaning.

Will expressing habit: ‘He will get up at
six every day.”

Would expressing habit

Wil expressing supposition : ‘This will be
the library?’

Grow = become: It grew late’

Avoid omission of zhat and who
Exclamatory inversion : ‘Off she went!’

Must=is likely to
Subjunctive : If it were true.’
(Prefer colloquial “was’)

Asked if he were at home—was
will=insist on, are always: ‘If you wil
be so foolish*—\Why are you so....?

Mmm O

OmOd m m

o



33.

34,
35,

36.
37.

38.
39,
40,
41,
42,
- 43,
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11. The Problem of Spelling
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eneral but Chambers ha°
t
| T
he best of all rules of spelling is:

In the cas
e of-/ A
ise. ize Chambers
When i
n :
| in doubt, look it up before you write it.
ordinary diction-

cannot be w
; rong ; b
ize except in » but Oxforg
24 case and
s. others %
4 S iy (including Webster) PU Itis diffi
3 ity ifficult to observe this rule when using an
ich spelling it i
£ < g items are about 0.3 percenrt of running words,
est of the space being occupied with pronunciation. meanings,

: sier to
is well-ch rémembe

0S ra
+one cons en.  Thus for t " example than Bhragcs

onant—douh| € rule ‘One a rule, if that exampP! 7, 20d etymeSl

e When Elcldmg SVlFab]e' Oﬂe IO I Ieﬂer
1 ~ing.- £ i

batting but g, g--ed, etc.’, we may USe’ o istedlloelgh it

e of thos

A dictionary of spelling (e.g.. on
e no appendixes:

contaij 2

tain nothing but spellings and hav
4 seconds to find a
nds ina dictionary

e.d.. ‘\What is

Bat—
an average of 2

boal‘fng
A test showed that it took
pbut only 11 secoO

s L
Yllable is accented : O Words of mgre )
Fo an one g
led, even ; 9et—fidgey; tHa elling. In some cases it took a very long time.
T’GVel—hrraVellf “”acceﬂtedrjg SUb_plural of cul-de-sac? IS it hyphened? IS it italicized 7’ The
i (This is the ma Plling 3 ject of the test failed t© find the word in the body of the diction”
ling ; l‘!’allelfng_zajor differeng ?ry so turned to the Appendix of Foreign Words, failed tO find it
For plurals -, 5 percent Qfe between e here, turned back to0 the body of the dictionary and discovered it @5
Pony—po "/es after g ¢ the variant fitish and  Ameri 43 a sub-item of cul-de-four. but failed to discover the plural of whether
nies but p onsonant s.) merican SP it is italicized. Thi ded a reference to another dictionary which
For- Onkey — + We ma s .e . his nee t? .
able,-e-aftey donkeysg Y use— alicized it (but did not give the plural). Since the word does not
Implacapy, bsoft cor g g seem to be italicized ordinarily. reference Was made to @ third diut'ion-
Navigabe 1 o Replace;bwe May yse__ a"/‘—afte; first discovering how italics aré ind.icated in it (by the sign)
Here agaj ¥ arrfageefjf ino italics. Reference 102 dictionary of spelling 9ave€ all the answers
:i'.?eable, Unsfl:;;iicﬁonal'ies di ; n ten seconds.
SHisagree, Weaf:: and twiﬁ,ifee in the cas ‘ | Much time may pe taken inarn ordinary dictior]arv where ::e
Spellin 0 as weg |; Other worg e of Jikeaple, saleab’® | meaning affects the spelling. Since this invoives reading through the
9is like. S.  Where the dictio™ definitions and examples. and sometimes @ reference 10 the. qiet
St e dicti spelling in its alphabtical position- Examples : ba‘lk/baulk,/ba.rlf't?aig.
i s Word 4, staved (off disaster), stove in (the boat)- Sometimes thet sdri)secl:l;:;gs
00ks right, it Js right :";Imerely shown as alternatives and the distinctlon 1 no
able.

Ques
Ses
and 5
sm“dgin Writes an inee ¢ spf”
rrect S

the
pro
blematic letters.




96

Like the other aspects of language, spelling changes—too rapi-
dly in some cases for the normal dictionary to keep up with it. Th®
misspelling tyre (due to registered names of Britain Companies) N2

been accepted in Britian, but notin the US.A; but the dictionarie’
still prefer brier-pipe and cas

; 3 tor sugar. though the trade has definite!Y
de‘_:”?ed ON briar and caster. So also alarum clocks are now (in th?
opinion of a manufacturer) a/arm. The misspelling caflouses (for cal
loses or callosities) is in co ‘

urse of becomin i nd porad®
s L g established, and p

Porage Oats) threatens porridge.

respect of hvphensé
if frequently used. J
do not readily approve of such com’

Panionat i i
onate marriages. The dictionaries of spelling print textboo:'fr

today tomorrow tonig icti [
Nate. The i : oL

he hyphens in Copy-book and psychoanalyst are found oY
even in ordinary Printing. The hyphen g

ood- 5 1 ; F
q ye seems etymologically unjustifiable, ang tends to disappead”

e silly speeches ; henc®
but the accepted British
ionary has pyncombe—S2°
On the other hand, we tind
(Accepted—See Correct)’
another gjy one dictionary gives afjne. a/i9"
®S align. aline (Accepted, Correct)”

.

There arg o

ome :
?:"ough: individual entg:i)rb\:ei:g: ?n bWhlch b00k-referances i
[0} o]
llege of Arms, Forgst Products et: mads of Lioyas Register, tf
L :
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uld include those

those likely t©
se, i
e, sufflx,

elling one sho
and, Of the ns

: s
In the case of a dictionary :);e I:ser,
Words likely to be written by

f t of pr misgpe”ings
? in respec incIUde

® Mmisspelled (or mlsus‘(g:diearlv one should 5k

Plural, feminine. etc ).

e te. tO
toO |”“era

oung. ©f _frequ-

Do e iSatce of persons ?o?rh\;rndike/Lofge W?:Iugions.

u2881bh? O.MY W teeq Therefrheff h uide £0 ero‘g,pective

Se ¢ 1 C

en 3 lc.hcufm;(;vooo words is of some d by the P

Cy list o ;
Apart from that the selection must
Usgr,

s a still greate’
misspelling

Judging which w
Problem, and the MoS
Observed in journals. iy
Newspaper misspelled cyan;; i
Yer py-pass. and supersede




12. Synopsi
DPS1S of the
of Spelhng Rules

Correspo

: ndents hav

English spelling ?* R eked L Wh

g The answer is ere can one find th les Of
; e rule

(to the bes ¢
t of my k Inac
y knowledge) nowhere lear, concise, complete o

Spelling, G
; » G. H. Vali
co 3 2 a”ln
ncise. |Itis the most r S (Andre Deutschy i
ecent and scholarly b) is complete, but no*
; ook on the subj
ubject.

How to Spell. C. Whittak
er

not complete, Wilson (w
orld’s W .
ork), is clear, bY!

There

ViR, are numerous spellj

e cise ; some give no r %
umerous exercises as

g books for

: s
ules ; others g chool use but these 2"

The followi
ing briefe
St possible Present
ation m
ay be useful

readers,

(i) Addi,
ding a suffix beginni
(a) One vowe| 4 ning with a v,
consonant One COnsgon wel, e.g../-ed I-in g
5 : ant, accentgqg 4 o
at—batti : double the |ast
in
Reve: 9
A Ve t—revetti, but Boat—peati
andicapping. ki 9  but Ry Oating.
9: Kidnappin Ri'vet—ri'vetin
gl g-

(b) Fin - Worshippi
al /.. hipping are exceptions.)

Tra
Vel—travelling

inSert k.
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(ii) Changing |-y to =i~
(a) Consonant + V. change
Tidy—tidied
Merry-—merriment
Ready—readiness
Words of one syllable
ess ; Flyer. Fryer. Shy

/.y to [-i-/-

but Svrvey—surVv
put Employ—emP
but Grey——Greyness.
Dryness, Shyness:

er, Tryer.
of beind busy)-

eyed.
Joyment.

Exception :
Slyness, Wryn

Notice : A Business but Busyness (state

(iii) Dropping final mute /-e.
of [-c€

(a) Drop final mute /-e be

and [-ge:
Smoke——smokable bu

fore [-able except in the case

t Unplaceable, Changeabie.

observed where the W
g.. Blam(g)able: gal(e)able

drop or keeP the /- at his

Note : This rule is not
he misregd e
the writer may

ute -e before [-ing. Here 393!" the A geing-
herever misreading 1° likely * elgu;e e

(b) Drop final M
disagree and the writer may

be retained W
The dictionaries

cretion. il
isti isp from sind
Notice - (1) Singe-—-singeing (to distinguish
singing)- i
(2) /-0 of coursé retains the J.e: CaM

(c) DroP final muté [-e when adding [V e L 7

Here again the rule 18 not obsarved if t efrom Sy

misreading: .g.. BlueY mey, H y (
(d) KeeP final muté [-e before /-ly and [-ne

Bluelvfblueness.
Exceptions . Duly Truly: whollY-
Je before /-ment.
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Exception - Argument

Notice : Abrj
. id
gment, Acknowledgmem and Judgment are

spelt with or wi
Note : Ski—skied (I:rv:”hom /-e/ ; without is preferred.
5 elerre A
taxied—taxiing. d to ski'd)...skiing ; Taxi—
Plurals
Words ending in |-f

. In doub
native, prefer /.fs to /. tand where there is an alter

; ves,
andkerchiefs, H
. Hoofs, R
g _ . . Roofs, §
Haw/e:esEus obhgatory in Leavzarfs‘
i , Elves, Shelves, Selves b
otice : Thievish, byt th e
Wolfish, W

Words ending in /-;. All

A|ka|i5 exce
Pt Chilli
Literati). hillies  (

Turfs, Wharfs:
Loaves, Thieves
ves.

es :
t are /-fish, Elfish, Selfish

f
blCJJtrm Plurals in /.js. e.g., Skis:
” .g.,
any are Latin plurals, e.9.-

Words ending in [-js

A
except Bases, Qaggs 'l form piurays /-

: also techni
» Psychoses, ADhidzzlca' wo

ises, e.g., Irises.
rds in a technical
writing. ":)Eiides)_ Crisis and
Words ending in /-0 ' esiies formg
/.'OS : the exCeDtion;;

lish (Cargoes, 4

The great Majorit
2 'e words
Choes,
Negroes, Potatoes Tom
an alternatjve, Prefe :
Igloos. :

defini Y from the plural in
Meneoes itely adopted into Eng”
toes). I;; dMottoas, Mosquitoes:
/-os. /=00, of oubt and where there i$

; Course, becomes /-00S-

: +[-8./-ss, /-x). Add /-es:
eEI::Iural IS /-ums, Albums;

ccf:]tta. Use Aquariums
their plurajs jn [-a ing inems. TR
e s [-um : these form

¢ ————

I

This rule ap
not in Their,
Weir, Weird.
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Words ending in [-us. Prefer [-uses in non-scientific contexts.

Focuses (phot_ography), Terminuses (railway) ; but Foci
(mathematics and science), Termini (medicine). For flowers
/-i is oreferred, e.g.. Gladioli, but notice Convolvuluses,

Crocuses. Polyanthuses.

Notice : Corpora, Genera.
Words ending in [-Y Consonant + y becomes /-ies, e.g.:

Fly—flies but Bov—boys.
The current plural of Money is MonEYS ; monies should be

restricted to legal documents.

(v) Possessive cases
The Princess’s car—The Princesses’ cars  Singular [-s',e Q.
Midas' gold. is obsolete and found only in prayers, e g..

Jesus’ name, For Jesus’ sake; also For goodness’ sake,

(Avoid For conscience’—and For peace'—.)

(vi) Past tense : [-ed or /-t

Burnt, Dreamt, Knelt, Learnt, Spe
enses); Bereave

It, Split, Spoilt,

Prefer
dis emotional

Bereft is factual (Bereft of his s
(Bereaved of her child).

| before E except after C

ounced as in Grieve, 8-9-
Seize,

s pron

plies only where [-ie/ i :
counterfeit. Plebeian.

The exceptions are :




