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Ever since the late 1970s when China opened up to the outside world, there has emerged a
boom of learning English as foreign language in the whole country. The number of English
learners in China has increased at an overwhelming speed with China’s entry into the WTO
along with the rapid development of globalization and communication among all countries in
the world. Thereafter, due to the lack of quality teachers and resources, the size of language
class at any educational level tends to be larger and larger. It is very common for Chinese
teachers either at primary or secondary schools to teach a class with more than 50 students and
even not rare to have a college class with over 100 students especially since the expansion of
college enrollment in 1999. Teachers face many challenges teaching in large classes which can
not be easily avoided in Chinese context, so much research has been conducted in such
environment in order to facilitate teachers to cope with the problems arisen by the increase of
the students in the classroom.
I. Definition of Large Class
How large a class can be considered as large one? It is a relative answer. Hayes (1997)
says there is no quantitative definition of what constitutes a large class, as people’s perception
of this varies from context to context. In some private language schools a class with 20 students
may be perceived large, in Lancaster University project an average number of the large class is
around 50 (Coleman 1989), while in China, large class generally refers to that of holding
50-100 students or more, which to some foreign teachers may be super large. It can be seen that
in different context or culture, people have different degrees of tolerance of class size. As Ur
(1996) concludes, what is relevant to the class considered as large one is how the teacher
perceives the class size in the specific situation, regardless of the exact number of the students
in it. Therefore large class is one with more students than the teacher prefers to manage and
available resources can support, from this point of view, large classes usually are considered to
pose insurmountable problems for teachers.
II. Problems and Advantages of Teaching in Large Class.
There is no consensus when it comes to the effects of class size on students’ learning
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achievements, but many language teachers hold a negative view on teaching English in large
classes. Often can we hear them to say such words as “out of control”, “hard to organize class
activities” or “impossible to communicate”. Similar worries are also shared by many
researchers. Kennedy and Kennedy (1996) feel that it is difficult to control what happens when
the number of group passes a certain number. Hayes (1997) thinks the ideal size of language
class is 30 at most, because only under such a scale can offer enough chances for the students to
communicate with each other. According to many teachers’ views and complaints, Hayes
classifies the problems associated with teaching in large classes into five categories: 1)
Discomfort caused by the physical constraints; 2) Control problems (discipline aspects); 3)
Lack of individual attentions; 4) Difficulty on evaluation; 5) Problems of charging learning
effectiveness. These problems can be physical, psychological but to a great extent technical.
Harmer (2000) also finds out in his study that large classes bring difficulties to both teachers
and students and process of teaching and learning. It is difficult for teachers to contact with the
students sitting at the back and for students to get the individual attention, and it is even
impossible to organize dynamic and creative teaching and learning sessions. Most importantly,
large classes are especially daunting for inexperienced teachers. This also indicates that teachers
need more technical strategies in large class. Synthesizing the earlier views, Locastro (2001)
summarizes the problems of teaching large classes as pedagogical, management-related and
affective. While large classes are not definitely a pedagogical disaster, the difficulties arisen
from large classes raise more requirements to language teachers compared with those teaching
smaller classes.
From the late 20th century, the issues of handling large English classes also aroused the
interest of teachers and researchers in China especially in higher education. （Chen Dongmei
&Tian Jianguo 2002, Liang Ying 2009, Shao Ying 2010, Xiong, Hui 2006, Yang Xingsheng
2008, Yuan Mingxi 2003, Zhu Zhenhua 1995）Some researchers express concerns over the
challenges encountered by the language teachers. For example, Zhang Jiamin (2002) analyzes
the large classes in two colleges and identifies the problems as follows: 1) Discipline problems;
2) Effective learning; 3) Weariness, which confirms to those mentioned by some foreign
researchers. Yu Jianqiong (2004) identifies some similar problems of large classes, e.g.
2

students’ individual differences are ignored and the classroom environment is worrying. She
also mentions that limited chance for students to practice English hinders the improvement of
their oral English, which is particularly true in foreign language context like China, since
speaking English in class might be the only chance for students to practice oral English. These
problems of college large classes are also reflected in those of primary and secondary schools.
(Su Tongquan 2005, Tan Long 2009, Zhang Lian 2010).
To summarize at this point, , for teaching large classes, it is difficult for teachers 1) to
discipline the class, especially for primary and middle school students who are lack of
self-control; 2) to satisfy all the needs of students who have different interests, personalities and
capabilities; 3) to organize efficient class activities due to the constraints of time and space; 4)
to provide equal chances for the students to participate and practice; 5) to give timely and
effective feedback and evaluation.
But like some foreign researchers such as Ur (2000) and Hess (2001), who argue that large
classes can provide richer human resources and greater opportunities for creativity than smaller
class, some Chinese researchers also identify some advantages of teaching large classes. Xu
Zhichang (2001) notices that more students mean more ideas, and therefore, provide more
opinions and possibilities. Qi Li and Wang Jiana (2009) complement three more advantages in
detail by saying that large classes can provide more opportunities for co-students’ interaction,
foster an atmosphere of cooperation and encourage creativity and innovation. Therefore large
classes bring not only challenges but also opportunities for teachers, as noted by Lewis and
Woodward (1988), it is the teaching methodology rather than class size that contributes best to
the efficacy of teaching. Such views encourage teachers to take adaptive teaching strategies to
cope with the problems arisen from the environment.
III. Principles and Strategies of Teaching in Large Class
Many studies on teaching large classes in China explore the principles and strategies of
teaching in such situation based on the understanding of the challenges and advantages of large
class. For example, Wang Jianxin and several other researchers in Beijing University of Posts
and Communications explore the practical strategies through a longitudinal case study in order
to meet the challenges of teaching college English reading course in large class, including 1)
how to strengthen communication and cooperation; 2) how to apply multimedia instruction
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efficiently; 3) how to enhance creative teaching; 4) how to organize learner-centered
discussions and activities; 5) how to strengthen the management of the students sitting at the
back. These challenges are mostly caused by pedagogical or management-related problems, so
developing an instructional strategy, like proper use of multimedia, can solve these problems.
The experiment of the use of multimedia instruction finally proves to be successful and
encouraging.
Since the problems that teachers often encounter while teaching large classes are either
affective or management-related or pedagogical, the ways of increasing teaching efficiency in
large classes are explored accordingly in teaching English Listening (Zhi Ning and Sun Hongye
2006), English Speaking (Chen Yong 2009), English Reading (Ye Ying 2005), English Writing
(Shi Leimin 2009), Vocabulary (Nan Chao 2005) and some courses for English major students
(Chang Junyun and Ni Chunyan 2003). Many useful suggestions have been proposed and tried
by Chinese researchers and teachers, among which teaching in accordance with students’ level,
cooperative learning and multimedia instruction are most frequently discussed. Some of the
teaching principles and strategies are summarized in the following table.
Teaching Principles and Strategies in Large Class
Affective

1) knowing the students well (Shao Ying 2010)
eg: collecting personal information by use of students’ portfolio;
asking students by their names to answer questions in class;
2) establishing good rapport with students (Huang Qiang 2006, Xiao Li
2005)
eg: communicating with students frequently;
giving feedback in time;
creating relaxed and unthreatening environment;
3) showing concern for both strong and weaker students (Pu Xiaoyan 2008)
eg: providing equal chances by giving different tasks or assignments
according to the students’ levels;
4) arousing the students’ interests (Hui Caixia and Jiang Lan 2008, Xie Hui
2007, Xu Aijun 2007)
eg: enhancing expressive capability by talking humorously or
exaggerating facial expression;
using different teaching means like pictures, music, movies etc;
carrying out various teaching activities such as games, role plays,
and contests etc;
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Management- 1) keeping the class disciplined (Zhang Min 2008)
e.g.
related
 lowering the voice if the class is too noisy;
 moving around during class;
 establishing class standard practice;
2) grouping students in multiple ways (He Lin 2007, Huang Yuehua 2008,
Zhong Yulian 2008)
e.g.:
 grouping students by interesting names;
 grouping students with mixed abilities;
3) Marking homework assignment in different ways (Yang Xingsheng
2008)
e.g.
 encouraging students to mark their assignments by themselves;
 encouraging students to mark their assignments in groups;
 choosing to mark students assignments randomly by teacher;
 returning assignments by giving group feedback;
Pedagogical

1) establishing student-centered teaching philosophy (Yao Yanju and Yang
Ruizhi 2006, Wang Xiaojun and Yu Haixia 2003)
E.g.
 providing more chances for students to participate through individual
work, pair work, group work and whole class work ( Zhong Yulian
2008);
 promoting learner autonomy by creating autonomous learning
atmosphere and training students’ learning strategies (Lv Fang and
Wang Lan 2003, Tan Qin and Qiu Jing 2008, Yin Jing, Xu Ming and
Yang Haili 2003);
2) changing traditional teaching mode (Chen Jun, Zeng Xiangfa and Wang
Jie 2006, Yan Zhijuan 2006)
eg:
 setting up different teaching objectives or assigning different
homework for different levels of students (Meng Mei and Liu Qinliang
2007);
 applying the communicative and task-based language teaching to
increase students’ use of language (Su Juan 2007, Wen Jian 2003,
Yang Jianping 2002);
 organizing cooperative learning activities such as think-pair-share,
three-step interview, and jigsaw to develop students’ comprehensive
language competence and cooperative skills (Wang Xiaoyan, Wang
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Qiuling and Zeng Weiwei 2007, Zhao Yanning 2008);
 developing activity-based (especially group activity) language
teaching (He Lin 2007, Huang Yuehua 2008)
3) making use of modern teaching means (many research can be referred to
such as Ma Gang and Hu Anqi 2007, Wang Li 2009, Wang Zhongxiang
2006)
eg: using multimedia instruction;
using internet technique;
4) applying multi-evaluation system (Gao Yan 2009, Wang Peng and Jiang
Dayu 2009)
eg:
 differentiating evaluation;
 using both summative evaluation and formative evaluation;
 combining teacher evaluation, peer evaluation and self-evaluation;

IV. Conclusion.
It can be seen that a large class is a relative concept. Problems and difficulties of teaching
associated with large classes can also be found in smaller classes. Teachers need to view large
classes from a different perspective and recognize that despite a lot of disadvantages they can
also provide many opportunities for teaching and learning. Class size is not the determining
factor of teaching efficiency. Teachers need to enhance their innovative awareness and
capabilities for developing effective ways for dealing with large classes based on the
characteristics of large classes.

Reference:
Chang, Y. & Ni, C. (2003). Feasibility study of increased class sizes for foreign language
majors. Foreign Languages And Their Teaching, 6, 25-28. (吕芳 王岚 2003 提升学习者
元认知意识推动大班英语教学效果《陕西师范大学学报》(哲学社会科学版))
Chen, D. & Tian, J. (2002). The application of input and output theory in increasing the english
instruction effect of large classes. Journal Of Northwestern Polytechnical
University(Social Sciences) , 22(4), 59-61.（陈冬梅 田建国 2002 应用语言信息输入
输出理论提高英语大班教学效果. 《西北工业大学学报》(社会科学版)）
Chen, J., Zeng, F. & Wang, J.(2006). On multi-dimensional interaction pattern in big-class efl
6

teaching. Journal Of Chongqing Institute Of Technology , 20(6), 187-189. (陈军 曾祥发
王洁 2006 论 EFL 大班教学中的多维互动模式.《重庆工学院学报》)
Chen, Y. (2009). Discussion of oral English teaching in large classes. Science & Technology
Information , 12,121-123. (陈勇 2009 大班英语口语教学探讨.《科技信息 》)
Coleman, H. (1989). Language Learning in Large Classes Research Project. Leeds and
Lancaster Universities.
Gao, Y. (2009). The analysis and solutions to problems of college English teaching in big
classes. Journal Of Zunyi Normal College,11(1), 93-95. (高燕 2009 大学英语大班教学现
状及思考.《遵义师范学院学报》)
Hayes, U. (1997). Helping teachers to cope with large classes. ELT Journal, S 1, 31-38.
Harmer, J. (2000). How to Teach English. Foreign Language Teaching and Research Press.
He, L. (2007). Teaching practice of cooperative learning group in big classes of College English.
Journal Of Jilin Teachers Institute Of Engineering And Technology, 23(11), 7-8. ( 何林
2007 合作式分组学习策略在英语教学中的实践.《吉林工程技术师范学院学报》)
Hess, N. (2001). Teaching Large Multilevel Classes. Cambridge: CUP.
Huang, Q. (2006) Exploring the current situation of college English teaching in large classes
and its solutions. Journal Of Chongqing Jiaotong University (Social Sciences
Edition),6(2),122-124. (黄蔷 2006 论我国高校英语大班教学的现状及对策《重庆交
通学院学报》（社会科学版）)
Huang, Y. (2008). Adopting discussion in college large class English integrated course teaching.
Journal Of Guangdong University Of Technology (Social Sciences) , 8(2), 28-30. (黄月华
2008 讨论学习法在大班大学英语教学中的效果研究.《广东工业大学学报》（社会科
学版）)
Hui, C. & Jiang, L.(2008). Cheering up the class---dealing with the large silent college class.
Kaoshi Zhoukan , 23,111-112. (惠彩霞 蒋岚 2008 让沉默的课堂活跃起来—对扩招后
大学英语课堂沉默现象的探讨.《考试周刊》)
Kennedy, C. and J. Kennedy. (1996) Teacher Attitudes and Change Implementation. System,
24(3), 351-360. Elsevier Science Ltd.
7

Lewis, G. L. & Woodward, P. (1988). Teaching business communication skills in large classes.
The Journal of Business Communication, 65-86.
Liang,Y.(2009). Problems and approaches of teaching college English in large classes. Science
& Technology Information, 8, 120. （梁颖 2009 大学英语大班教学的问题与对策《科
技信息》）
Locastro, V. (2001). Teaching English to large classes. TESOL Quarterly, 35(3), 493-6.
Ma, G. & Hu, A. (2007). A study of college english teaching in large classes based on network
and constructivism. Eading and Writing , 4(11), 7-8. (马刚 胡安琪 2007 建构主义教学理
论和基于网络的大学英语大班教学模式探究.《读与写》（教育教学刊）)
Meng, M. & Lie, Q. (2007). Reform teaching mode and improve teaching quality——A college
English teaching reform trial experimented. Journal Of Xi'an University Of Post And
Telecommunications , 12(6), 128-131. (孟梅 刘秦亮 2007 改革教学模式、提高教学质量
——大学英语教学改革初探.《西安邮电学院学报》)
Nan, C. (2005). Analysis of how to promote big class vocabulary teaching with multimedia and
its application. Journal Of Anhui University Of Technology (Social Sciences), 22(4), 90-96.
( 南潮 2005 多媒体技术促进大班词汇教学理据分析及应用.《安徽工业大学学报》
（社
会科学版）)
Pu, X. (2008). An exploration of multi-level teaching of college English in big class. Journal of
Langfang Teachers College, 8(4),57-58. (蒲晓燕 2008 分层次教学法对英语大班教学的
启示《河北职业技术学院学报》)
Qi, L. & Wang J. (2009). An exploratory study of large class English teaching in china. Science
& Technology Information(Human Science), 10, 456. (齐丽.王建娜.2009 中国大班英语
教学探索性研究. 《科技信息（人文社科）》)
Shao, Y.(2010). The problems and countermeasures on large English class teaching. Education
Practice and Research, 293-294. (邵颖 2010 英语大班教学存在的问题和对策.《教育实
践研究》)
Shi, L. (2008). Application of cooperative learning theory in English writing teaching.
Shandong Literature, 5, 264-265. ( 石磊敏 2008 合作学习理论在英语写作教学中的运
8

用.《科教信息》（科技.科研）)
Su, J. (2007). On application of task-based language teaching in college English. Kaoshi
Zhoukan, 40-41. （苏娟 2007 任务教学法在大学英语教学中的运用——英语课外小
组活动《考试周刊》）
Su, T.(2005). Approaches of increasing teaching efficiency in large English classes. Teacher's
Journal,1, 33-34.（苏统全2005提高英语大班教学的几点措施《中国教师》）
Tan L. (2009). Large class English teaching in junior high schools in rural area and cooperative
learning. English Teaching, 7, 180. (檀龙 2009 农村初级中学大班英语教学与合作学习.
《英语教学》)
Tan, Q. & Qiu, J. (2008). Study on developing learner autonomy in large class English teaching.
Continue Education Research , 5, 170-171. (谭琴 邱璟 2008 大班英语教学背景下学生
自主学习能力的培养研究.《继续教育研究》)
Ur, P. (1996). A Course in Language Teaching. Cambridge: Cambridge University Press.
Ur, P. (2000). A Course in Language Teaching: Practice and Theory. Foreign Language
Teaching and Research Press.
Wang, J. et al. (2003). Large class multimedia instruction in college English reading courses :
An experiment. Foreign Language Teaching and Research, 35(5), 364-371. (王建新 王笑
施 马隽 贾海梅 徐靖 李小莉 时宏伟 卢志鸿. 2003 英语大班精读多媒体教学实验
研究. 《外语教学与研究》)
Wang, L. (2009). On multimedia instruction design in large class college English. Kaoshi
Zhoukan, 29，132-133.（王莉 2009 试论大学英语大班授课的多媒体教学设计《考试
周刊》）
Wang, P. & Jiang, D. (2009). Research on developing learning competence in college large
class English teaching. China Adult Education, 13, 157-158. (王鹏 姜大雨 2009 大学英
语大班教学学习能力培养模式探究.《中国成人教育》)
Wang, W. (2009). Exploration of happy way of English teaching and learning---A preliminary
explore to strategies of teaching large class. Success, 1, 97-98. （王文霞 2009 探索英语
9

教与学的幸福之路——大班教学的策略初探《成功》（教育版））
Wang, X., Wang, Q. & Zeng, W. (2007). Applying cooperative learning theory to conducting
communicative activities in English teaching of large-scale class. Journal Of Jiangsu
Polytechnic University (Social Science Edition), 8(4), 129-131. (王小燕 王秋玲 曾伟伟
2007 运用合作学习理论指导大班英语教学交际活动江苏工业学院学报（社会科学
版）)
Wang, X. & Yu, H. (2003). Fully exploiting advantages of college students as mainstay for the
sake of ameliorating the heterogeneous English class. Journal Of Hebei Institute Of
Technology (Social Science Edition) , 3(4), 162-165. (王晓军 于海霞 2003 发挥学生主
体作用,改善大班英语教学.《河北理工学院学报》(社会科学版) )
Wang, Z. (2006) An investigation study on multimedia-assisted large-scale teaching. Journal Of
Zhejiang Wanli University, 19(3),100-102. (王中祥 2006 关于多媒体辅助英语大班教
学的调查与思考 《浙江万里学院学报》)
Wen, J. (2003). On application of communicative teaching theory in large English class.
Journal Beijing International Studies University, 6, 75-78.（文健 2003 论英语大班教学
的利弊及交际教学法的运用.《北京第二外国语学院学报》 ）
Xiao, L. (2005). The application of "teacher-led and learner-centered teaching model" in
large-classroom college English teaching. Journal Of Wuhan Institute Of Shipbuilding
Technology, 4(2),48-51. (肖莉 2005 "主导-主体教学结构"在高校英语大班教学中的运
用《武汉船舶职业技术学院学报》)
Xie, H.(2007). How to motivate college students in English learning in large class. Neijiang
Keji , 28(2), 41-42.（谢惠 2007 如何在大班教学中调动大学生英语学习积极性《内江
科技》 ）
Xiong, H. (2006). Research on the network-based college English teaching in large-classes in
the new regional undergraduate college. Foreign Languages and Their Teaching , 11, 29-31.
(熊惠 2006 基于网络的大学英语大班教学模式探索.《外语与外语教学 》)

Xu, A. (2007). Problems in large-sized English class and their solutions. Journal Of University

10

Of International Relations, 4, 57-62. (许爱军 2007 大班英语教学中的问题及其解决方案.
《国际关系学院学报》)
Xu, Z. (2001). Problems and strategies of teaching English in large classes in the People’s
Republic of China. In A. Herrmann and M. M. Kulski. (Eds.), Expanding Horizons in
Teaching and Learning. Proceedings of the 10th Annual Teaching Learning Forum, 7-9.
February
2001.
Perth:
Curtin
University
of
Technology.
http://lsn.curtin.edu.au/tlf/tlf2001/xu.html
Yan, Z. (2006). On reformation of college English teaching mode. Yinshan Academic Journal
Natural Science Edition, 20(3), 90-92. (闫志娟 2006 浅谈大学英语教学模式的改革.
《阴山学刊》（自然科学版）)
Yang, J. (2002). The problems and countermeasures of the communicative approach to college
English teaching in large classes. Journal Of Taiyuan University Of Technology (Social
Sciences Edition) , 20(4), 72-73. (杨建萍 2002 大学英语大班交际法教学的问题及对策.
《太原理工大学学报》(社会科学版) )
Yang, X. (2008). Problems and solutions to English teaching in large class. Journal Of Basic
English Education, 10(1), 42-46. (杨行胜 2008 大班英语教学的问题与对策.《山东师范
大学外国语学院学报》
Yao, Y. & Yang, R. (2006). Inspiration from study on the teacher/student role in college large
class English teaching. Journal Of Harbin Institute Of Vocational Technology, 2,38-40. (姚
艳菊 杨瑞芝 2006 大学英语大班教学模式中教师与学生的角色研究与启示. 《哈尔
滨职业技术学院学报》)
Ye, Y. (2005). Encouraging interaction between students---Effective approach to teaching large
class English reading. Hunan Social Sciences, 6,182-184. ( 叶莹 2005 鼓励学生之问的互
动--大班英语阅读教学的有效方法.《湖南社会科学》)
Yin, J., Xu, M. & Yang, H. (2003). Training college students to study on their own. Journal Of
Hainan Normal University (Social Sciences) , 16(4), 123-125. (尹静 徐明 杨海丽 2003
培养大学生英语自主学习的能力《海南师范学院学报》(社会科学版) )
11

Yu, J. (2004). Problems and strategies of teaching English in large college classes. Journal of
Chongqing University of Post and Telecommunication (Social Science), 3(1), 139-140. (余
建琼 2004 大学英语大班教学面临的问题与对策思考. 《重庆邮电学院学报（社会科
学版）
》)
Yuan, X. (2003). The effectiveness of collaborative learning in EFL large class teaching.
Journal of Shanxi Normal University, 32, 207-209. (袁兮茗 2003 EFL 大班与合作学习
《陕西师范大学学报》(哲学社会科学版))
Zhang, J. (2002). The survey and analysis of big class English teaching. Journal of North China
Institute of Water Conservancy and Hydroelectric Power (Social Sciences Edition), 18(4),
92-94. (张加民 2002 英语大班教学状况的调查与分析.《华北水利水电学院学报》（社
科版）)
Zhang, L. (2010). Problems of teaching English in primary large classes in rural areas and
application of group study. Journal of Guangxi Normal University For Nationalities, 27(1),
129-131. (张莲 2010 农村地区小学英语大班教学问题及群组学习法的运用.《广西民族
师范学院学报》)
Zhang, M. (2008) Challenges and solutions of teaching large classes. Education Science and
Culture Magazine，29，68-69.（ 张敏 2008 大班教学面临的挑战及对策《科教文汇 》）
Zhao, Y. (2008). An empirical study of cooperative learning in college English grammar
teaching. Education Science & Culture Magazine, 26,130-133. (赵燕宁 2008 大学英语
语法教学合作学习实证研究.《科教文汇 》)
Zhi, N. & Sun, H. (2006). CAI and college English listening teaching. Education and
Cultivation, 4, 89-90. ( 支宁 孙红烨 2006 CAI 与大学英语听力教学.《教书育人》
（学
术理论）)
Zhong, Y. (2008). A preliminary explore to group cooperative learning in college English
teaching in large classes. Kaoshi Zhoukan,44,49-50. ( 钟玉莲 2008 小组合作学习教学
在大学公共英语大班课堂中的应用初探.《考试周刊》)
Zhu, Z. (1995). Classified instruction in large class. Information Science and Technology, 2，
12

59-64. (朱振华 1995 大班教学中的分类指导 《信息工程学院学报》)

13

